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Abstract 
Different scholars like Jowitt (2005:vi) and Olaofe (1999:6), have decried the falling standard of education, especially students'
performance in English-a medium through which all other school subjects are studied. Various examinations results like WAEC, 
NECO and researches attest to this. The teachers of English are identified among the factors responsible for this downward trend,
hence the need to critically examine them in order to offer lasting solutions. The problems associated with learning English as a 
foreign language are not peculiar to Nigeria but a global challenge, as Trugill and Hannah (1985) confirm. Incompetent teachers
cannot be good models for their students. Using questionnaire and interview conducted among the principal actors-teachers, over
100 respondents were randomly selected. The analysis shows that some teachers took the teaching of English as the last resort-
pretending to love the job, others are conscripted by private school owners who want to maximize profit even though these 
teachers are not professionals, there is a general misconception that anybody can teach English, those who went to study English
in schools, did so due to some constraints, the 'trained' teachers are incompetent and many of them dislike teaching. With these, it 
is difficult for students to do well when they are taught by those who are not interested in the job. The study therefore 
recommends that all stakeholders should wake to their responsibilities and get rid of the "bad eggs" from the system; by 
consciously training and grooming teachers who have something worthwhile to offer learners.  
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1. Introduction 
When even a fool shows interest in what 
he is doing, the whole world must stand 
still to look at him.     - Anon 
This dictum is a cliché that has outlived its name. The interconnectedness of interest, choice, motivation and 
performance constitutes a salient pillar or parameter for assessing the outcome of any human endeavor. Choices are 
predicated on interest, interest in turn, generates motivation and motivation on the hand, yields high performance 
(outcome) of any venture. Time and space preclude a further discussion of these axioms. 
Motivation from the educational psychological perspective can be intrinsically or extrinsically generated. In other 
words, it can come from within (intrinsic) the actor that is, the performer of a task, or from the external environment 
(extrinsic), to serve as impetus that enhances high level performance of a set task. Whichever of these categories that 
is considered, interest places high premium on it. Without interest taking its proper place, motivation of any kind, is 
a mirage. Hence the need to look at what informed the choice of EFL teaching profession of those paddling the boat 
of learning English as a foreign language. Although Nigeria is the case study for this research, the circumstance is 
universally applicable and the outcomes globally relevant in any environment where English is taught as a foreign 
language. 
1.1. English in a foreign environment 
The teaching and learning of English as a foreign language is characterized by a number of problems, some of 
which Okpe (2010) tags as ‘natural’. This set of problems are described as natural because they are not peculiar to a 
zone or region but are normal phenomena/occurrences wherever English is learned as a second (SL) or foreign (FL) 
language. As Bright and Macgregor (1990) posit, there is nothing to interfere with the formation of conventional 
habits in the native speaker, but the grammatical apparatus programmed into the mind as the first language interferes 
with the smooth acquisition of the second. There is a consensus among scholars of English (both native and non-
native), that the teaching and learning of English as a second language, is associated with inherent problems. 
The structure of English language and that of the indigenous language(s) of the L2 learners of English may 
differ-constituting a major challenge in the learning process. For example, while there are 20 (or 21) vowels 
phonemes in English, twelve (12) of which are monophthongs and eight (8) diphthongs, many Nigerian languages 
have just between five (5) and nine (9). Among the three major languages spoken in Nigeria, Yoruba has seven (7) 
while Igbo has eight (8). And in other parts of the globe, studies have shown that there is no one to one 
correspondence between the English language and the language of ESL learners. 
The suprasegmental features of English such as syllable, stress, rhythm and intonation stand as obstacle to 
learning English. Even the teacher has to engage in constant practice in order to serve as a true model. Whereas most 
Nigerian languages are tonal, English is stress-timed. 
Interference which is a major challenge in EFL learning environment, connotes the transfer of habits associated 
with the first language (L1) of a learner into the second language (L2) environment. Interference does not only 
manifest at the phonological level, but rears its head at the syntactic, semantic and other planes of language. Banjo 
(1994) observes that ESL speakers of English all over the globe have difficulties with realizing the quality of 
English vowels in three major areas, which include distinguishing between the tense (long) and lax (short) vowels, 
realizing the quality of English central vowels ( /ٿ/,/ᢑ:/ and /ᑃ/) . The diphthongs such as /Iᑃ/,/eᑃ/ and /uᑃ/ can also 
be problematic to ESL speakers of English. 
1.2. The background of the problem 
The English language is structurally complex and manifests irregularities in different spheres such as in spelling 
and pronunciation, word formation through affixation and the semantic realization of such lexemes. Some words are 
spelt differently but pronounced the same way. For example, right, write, rite, Wright (/rait/), others have same 
spelling but pronounced differently (‘read’ in present and past tenses). 
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The divergent structures of two or more languages ‘coming in contact’ (in the learners), are capable of causing 
cognitive confusion that can affect their performance. Furthermore, an ESL learner who has been taught that words 
form their opposites through the addition of the prefix 'in-', can conclude that the word ‘invaluable’ and 
‘indifference’ are the opposites of ‘valuable’ and ‘difference’ respectively. 
Learners’ poor performance in English as evidenced by various school examinations’ results like WAEC, NECO 
and incompetence in communicative contexts as shown by outcomes of different researches, attracted an outcry 
from a number of scholars like Banjo (1990), Okpe (2012), Olaofe (1991), among others.  
For example, Banjo (1990) attributes the problem of teaching English to the faulty foundations at the primary and 
secondary school levels. This is further compounded by the fact that many English teachers dread and hate to teach 
phonology or speech (oral work) which is an essential part of the curriculum. Of the four language skills, speech has 
the primacy over the rest (listening, reading and writing).This is because language is primarily speech. There is no 
language that has a written form that does not first of all have the spoken version: whereas, there are millions of 
languages in the spoken form that have no written orthography. He advocates a revolution to bring about the desired 
state of affairs. 
Banjo (op. cit) further emphasizes that the remedial programmes done to correct or make up for the faulty 
foundation in English language in our schools system, is bound to be locked in a vicious circle unless attempts are 
made to lay the proper foundation, with the skills of oracy receiving prime attention at the primary and those of 
literacy at the secondary. Several reasons were advanced for this downward trend but of interest to this study are the 
teachers of English. 
1.3. Why focusing on this target (the teachers)?  
It is no gain-saying that the teachers of English, as in other school subjects, play very crucial roles in the learning 
process. In the view of Banjo (1990), the teachers of English are the ‘centre piece’ of any revolution that must  bring 
about the desired state of affair in language learning. He stresses that they must be ‘worthy models’ of the linguistic 
skills they seek to impact. The question therefore is ‘How many of the ESL teachers in Nigeria and other parts of the 
world are ‘worthy models’ of the linguistic skills?’ Hence there is the need to investigate the teachers’ status in the 
EFL profession as a choice or charade. 
2. Methodology  
2.1. The research instrument 
Questionnaire and interview designed to elicit information on the teachers’ choice of their career were 
administered, covering a wide range of geographical representatives from different institutions within and outside 
the country and states of origin. One hundred respondents formed the target but due to some constraints, there was a 
shortfall of that figure but a very good percentage that represents the desired view(s) was turned in. The analysis was 
done along two categories – choice of the profession and job satisfaction. 
Among other questions asked the respondents, the questionnaire elicited information on what informed the choice 
of the course they studied at the higher institutions and the alternative they would have gone for if not constrained 
by circumstances. In addition, the respondents were asked to give reasons for being EFL teachers, a description of 
the level of their job satisfaction and the specific things they need to motivate them on the job. 
3. Findings 
The outcome of the research shows the following findings: 
Along the parameter of choice of the course studied at the university and consequently, ending up in EFL 
profession, 25% of the respondents desired to study Law, International Relations or Mass Communication but were 
constrained to read English by imposition from the institutions, parents or inability to secure admission into the 
desired discipline. 
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3.1. The choice to operate as EFL teachers. 
More than 40% of the respondents made these confessions that are summed up in the following:- 
x They took teaching English as the last resort in the face none availability of other jobs. 
x Private School owners conscript them to teach English even though they are not professionals in the field in order 
to maximize profit. 
x There is an erroneous belief that anybody that has taken a course in English at any level of education, can teach 
English. 
x  Many teachers of English are incompetent and not really interested in teaching. 
3.2. Job Satisfaction  
On the aspect of job satisfaction, about 95% of the population expressed their dissatisfaction with their conditions 
of service showing a quest for improvement in the following areas; 
x Better remuneration. 
x Need for further training on the job. 
x Provision of internet facilities for academic research. 
x Promotion on the job. 
x Improved staff welfare/motivation from educational managers/ administrators. 
x Provision of good infrastructures/ materials for conducive learning atmosphere. 
4. Conclusion and recommendations 
The outcome of the learning process handled by teachers who are incompetent, dissatisfied and forced into the 
EFL teaching profession cannot be a success story. Even if this number is few, the adage that ‘one bad egg spoils the 
rest’, is a cause for serious concern, considering the status of English Language as a key to the world and a means 
through which all other school subjects are learnt. 
It is therefore recommended that conceited effort should be made to save the situation in order to be able to 
produce capable learners/users of English by:- 
x Engaging the teachers in professional rehabilitation through counselling that will show the unwilling ones the 
way out of the job. 
x The teachers who are willing to continue with the profession should be retrained and properly equipped for the 
job. 
x Modalities should be put in place to employ only those who are genuinely interested in the profession.  
x After all is said and done, drastic actions should be taken to fish out those teachers who are in the profession as 
the last resort because they were employed under the guise that they loved the job. 
x Finally, the various outcries from teachers as enumerated under section 4.3 above should be carefully attended to, 
in order to boost their morale, increase productivity and better performance in the learning outcome. 
When all these are done, the prospect of English as a foreign language will be very high and not even the sky will 
be the limit for the achievement and the gains that will be derived from the teaching and learning process.  
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